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Abstract 
Classroom interaction during teaching practice is the crucial aspect that shapes schools’ 

teaching and learning enterprise. Student teachers must develop their lesson plan guided by 
classroom interaction as one of the teaching styles similar to those observed from mentors. This 
exploratory case study was underpinned by a qualitative approach to better understand their 
experiences and context. The sample consisted of university supervisors who were selected from 
the Faculty of Education at the University of Zululand, South Africa. Using thematic analysis, 
narrative reflections, and one-on-one structured interviews with 17 university supervisors were 
analysed. Findings revealed that most student teachers failed to integrate classroom interaction 
when teaching, while some relied on question and answer method to implement classroom 
interaction. This study recommends that students first be exposed to laboratory simulated lessons 
capable of helping them acclimatise to classroom interaction dynamics. Also, student teachers 
should be introduced to more dynamics of the question and answer teaching method. 

Keywords: classroom interaction, perspectives, student teachers, teaching practice, 
university supervisors. 

 
1. Introduction 
Classroom interaction is one of the aspects through which university supervisors evaluate 

student teachers at the University of Zululand during teaching practice. Its role during lesson 
presentation cannot be underestimated as it enables successful engagement with learners during 
lesson presentation. Therefore, teaching practice programmes always assume that student teachers 
are competent in promoting classroom interaction to support learners emotionally and 
academically (Pianta, Hamre, 2009). Classroom interaction tends to be ignored by lecturers, yet it 
is the lifeblood responsible for supporting learners to achieve their full potential and quality 
outcomes (Pianta et al., 2012; Vandenbroucke et al., 2018). Most of the challenges besetting 
classroom interaction tend to surface later when student teachers are allowed to teach for the first 
time. Therefore, the evaluation process in Higher Education should strengthen their abilities to 
engage instead of asking why students avoid classroom interaction. Meanwhile, some student 
teachers perform poorly during teaching practice classroom evaluation due to a lack of readiness to 
implement pedagogical content knowledge through an interactive classroom approach.  
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Mkhasibe and Mncube (2020) argue that even though university supervisors at the 
University of Zululand are specialists in rendering academics to support, guide, and evaluate 
student teachers, pressure to help all students compromises the quality of classroom interaction 
during a teaching practice exercise. Additionally, classroom interaction is one of the essential 
elements of a prosperous teaching and learning process since it entails the exchange of thoughts, 
feelings, and ideas between a teacher and learner or a learner and another learner (Brown, 2007; 
Huriyah, Agustiani, 2018; Li, Arshad, 2015; Rido et al., 2017). Yanita et al. (2016) believe that 
teachers’ efficiency in teaching and learning activities leans on the quality of his/her interaction 
with learners. However, this exchange needs facilitation. According to Huriyah and Agustiani 
(2018), teachers should initiate classroom interaction. Additionally, Ginting (2017) purported 
through verbal communication and detailed strategies that student teachers can employ to affect 
classroom interaction. These strategies are giving directions, asking questions, correcting learner 
errors, controlling the learning pace, and monitoring learner performance (Rido et al., 2014, 2015).  

Student teachers should be well immune to these means of ensuring classroom interaction to 
ensure that they can facilitate classroom interaction to strengthen social relationships within a 
class. Ghazi (2011) argues that classroom interaction can maintain social relationships because it 
enables all parties to learn from each other and give feedback on performance promptly. Also, 
Sullivan et al. (2015) posit that the socialisation process that learners endure is contextual, 
multidirectional and transactional but shaped by the learning environment. Student teachers 
should be equipped with the context under which to create interaction. Therefore, it is clear that as 
learners and a teacher interact, they both learn from each other, thus reinforcing the social 
relationship among themselves. 

Additionally, Huriyah and Agustiani (2018) emphasise that interaction is an important social 
activity that enables learners to construct knowledge and build confidence and identity. 
The teacher’s knowledge about classroom interaction can be viewed as a sign that teachers know 
their learning environment (Solheim et al., 2018). The evaluation of student teachers is meant to 
establish whether student teachers can build learners’ confidence and identity and be familiar with 
the environment where learners should construct their knowledge. In support of this notion, 
Ginting (2017) asserts that classroom interaction is crucial in a learning process since teaching and 
learning can be achieved through interaction. However, the intensity of an interaction depends on 
the teacher; hence it is incumbent for student teachers to acquire skills relative to interaction. 
Moreover, Ginting (2017) argues that if teachers lack creativity for opening discourse in a 
classroom for interaction, it can be presumed that interaction cannot proceed. Thus, institutions 
should help build this skill among student teachers during their teaching practice worldwide, 
including South Africa. 

Teaching practice in South Africa is the actual teaching process opened to student teachers 
during their third year of study for six to eight weeks in schools. Although students are expected to 
put what they have learnt into practice, few studies have qualitatively explored their preparedness 
from their supervisors’ perspectives. According to Marais and Meier (2004), teaching practice 
encapsulates a range of experiences to which student teachers are exposed when working in 
classrooms and schools. Teaching practice allows student teachers to try the art of teaching before 
actually getting into the real world of the teaching profession (Kasanda, 1995). Therefore, our study 
sought to explore supervisors’ perspectives of student teachers’ preparedness for classroom 
interaction during teaching practice at the University of Zululand. 

 
2. Methods and Materials 
We conducted our study based on the qualitative method. The qualitative approach was the 

most suitable in this research because it enabled us to secure in-depth information about the 
phenomenon under investigation (Creswell, 2009). In line with the qualitative method, we 
employed narrative reflections among university supervisors in this research. Narrative enquiry is a 
way to understand and then present real-life experiences through the stories of the research 
participants (Wang, Geale, 2015). Sequel to this description, the narrative approach allowed the 
researcher to construct a detailed description of university supervisors’ experiences and explore the 
meanings that the university supervisors derived from their experiences.  

We obtained ethical approval for the study Ethics Committee of the Faculty of Education, 
University of Zululand. Subsequently, seventeen lecturers at the University of Zululand were 
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conveniently selected as participants following approved ethical standards for human studies. 
These lecturers supervised student teachers during teaching practice between August to September 
2019. The participants of this study, who are lecturers and also referred to as supervisors, had 
visited different schools in various areas within and outside the province where the student 
teachers undertook their teaching practice exercises. The selected participants had just supervised 
seven primary and ten high schools during data collection. Table 1 shows the demographic details 
of participants. 

 
Table 1. Demography of Participants, (N=17) 
 

Variables Frequency Percentage (%) 
Gender   
Male  8 47 

Female 9 53 
Position   
Lecturer 11 65 
Senior Lecturer 6 35 
Race   
Black 17 100 
Teaching Practice Schools   
Primary 7 41 
High School 10 59 

 
The researchers proceeded to collect data using a structured interview guide. This type of 

interview was selected to ensure that all interviewees responded strictly to the same set of 
questions (Fauvelle, 2020). The responses retrieved through the narrative reflections conducted 
with the selected university supervisors were used to proffer answers to the identified research 
question guiding the study. Samples of these questions include: what are the perspectives of 
university supervisors on student teachers’ classroom interaction during teaching practice?  

The interviews were transcribed verbatim and thematic analysis was conducted (Creswell, 
2009). Also, we maintained the narrative reports were to complement data generated from 
interviews (Leedy, Ormrod, 2005). Furthermore, we included all necessary steps to ensure the 
rigour of our qualitative study (Hadi, José Closs, 2016; Rolfe, 2006). 

 
3. Results and Discussion 
This study was guided by the research question: what are the perspectives of university 

supervisors on student teachers’ classroom interaction during teaching practice? Also, participants 
were coded as ‘US’, which stands for ‘University Supervisor.’ Following our analysis, our data 
yielded four major themes. These themes were student teachers’ implementation of classroom 
interaction, some classroom interaction practices that need improvement, question and answer as 
a teaching and learning method for classroom interaction, and the importance of in-depth content 
knowledge to facilitate classroom interaction. 

Theme 1: Student teachers’ implementation of classroom interaction  
The university supervisors acknowledged that most student teachers managed to facilitate 

classroom interaction with their learners. In an extract, US17 indicated that:  
“…classroom interaction was evident because student teachers could conduct their lesson 

properly”.  
Similarly, US16 elaborated:  
“Generally, the interaction was good between the teacher and learners; student teachers 

knew what was expected of them when teaching, checking previous knowledge, explaining the 
topic, introducing the topic and presenting lesson using Learner Teacher Support Material”.  

It is good to note that US17 noted the effectiveness of student teachers to implement 
classroom interaction. It is worth recognising that there was no presentation of issues that the 
student teacher engaged with to prove that they could promote interaction. Some of the activities 
that US16 noted to encourage classroom interaction can be regarded as a culmination of those 
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presented by Rido et al. (2014, 2015). This finding shows that some student teachers made 
attempts to implement classroom interaction. These responses demonstrate that while most 
student teachers do well will create a platform for conducive classroom interaction, some struggle 
with effecting classroom interaction.  

Examining the reason for some of the challenges student teachers face, one of the 
participants blamed academic staff for not inculcating classroom interaction skills adequately for 
student teachers to implement an interactive learning environment for learners. According to US1:  

“classroom interaction is one area that needs further support from lecturers so that student 
teachers can be well equipped with interaction skills before attending teaching practice”.  

Theme 2: Some classroom interaction practices that need improvement 
Some participants noted that student teachers still need to facilitate their lesson introduction 

and conclusion. For instance, US4 stated:  
“…some student teachers still lack the introduction and conclusion of the lesson”.  
Besides, US1 argued that: 
“some student teachers need to improve especially in the introduction and conclusion of the 

lesson”.  
From this theme, the introduction and conclusion parts of the lesson are essential for 

classroom interaction. This finding agrees with Nurpahmi (2017) work, which states that classroom 
interaction can be implemented at the beginning and closing of the class. Similarly, US12 
elaborated: 

“some student teachers fail to create enthusiasm when they introduce; hence lessons were 
ineffective”. Since introduction sets the mode for the entire lesson, if it is not well articulated, that 
can jeopardise the whole lesson. Student teachers should be clear on making their introduction 
catchy so that learners’ enthusiasm is ensured. So, it is incumbent for student teachers to learn to 
handle classroom interaction conveniently and superbly at the right time. 

Theme 3: Question and answer as a teaching and learning method for 
classroom interaction  

Under theme 3, US9 suggested:  
“…most student teachers rely on question and answer method for classroom interaction, but 

some do not use it appropriately”.  
US10 mentioned that: 
 “student teachers’ questioning skill remains a challenge; they do not question using 

different levels of cognitive development as presented in Bloom Taxonomy”.  
As much as question and answer methods can promote interaction, questions should cover 

different levels of cognitive development to promote different skills for learners.  
Another concern was from US8, who argued that 
“student teachers need to improve on their questions during lessons; questions should be 

aligned to lesson objectives”.  
On the same note, US7 posited:  
“classroom interaction was good, but student teachers need help with questioning 

technique”. 
There is more to questioning than just spitting out words in the form of questions. The way 

questions are phrased have a bearing on how learners should respond. Therefore, if questions are 
not adequately expressed, the whole lesson may flop since learners may fail to answer or give 
inappropriate answers. This suggests that student teachers should be well guided and supported to 
master techniques of questioning. Some participants like US15 noted this assertion: 

“…for some student teachers, they successfully involved learners throughout the lesson by 
asking them questions based on the lesson; asking them to give examples, and allowing them to 
add their views”.  

Also, US6 posited:  
“…in some lessons, student teachers tried to involve the learners in their lesson delivery by 

having learner participate in demonstrations”.  
Furthermore, US13 added that: 
 “those student teachers who were good with classroom interaction were able to engage 

learners throughout the lesson”.  
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This finding is congruent with the cognitive stimulation put forward by Hamre et al. (2014). 
They indicated that student teachers’ questioning skills could help learners give examples that 
encourage intersubjectivity through communicative exchanges. As noted by van de Pol et al. 
(2010), communicative exchanges can be achieved through student teachers’ engagement with 
their learners.  

Theme 4: The importance of in-depth content knowledge for facilitating 
classroom interaction 

The fourth theme focused on the importance of in-depth content knowledge for facilitating 
classroom interaction. It is good to note that some student teachers had secured extensive content 
knowledge to easily implement classroom interaction. Hence, it was easy for them to give feedback 
to learners. Meanwhile, a review of the work of Uleanya (2021) shows that timely feedback to 
learners impacts their learning abilities and academic performances.  

As noted by US4:  
“student teachers did not have the problem of interacting with learners because they knew 

content for subjects specialisations”. In line with this view, Solheim et al. (2018) argue that 
teachers can undertake classroom interaction if they know the learning environment. Thus, content 
knowledge can enable student teachers to give directions, ask questions, correct learner errors and 
monitor learner performance (Rido et al., 2014, 2015).  

Furthermore, adequate content knowledge can enable student teachers to give feedback to 
learners because they are well vest of the logistics of their subject. US3 argued:  

“…student teachers provided constructive feedback to learners in a timely manner to 
complement this idea”.  

 
4. Limitation 
The study was limited to analysing the narrative reflections of 17 university supervisors from 

the University of Zululand. Although this qualitative study provides insights into student teachers’ 
preparedness for classroom interaction, findings cannot be generalised. 

 
5. Conclusion 
This paper explored the student teachers’ preparedness for classroom interaction with their 

learners during teaching practice from university supervisors. The qualitative method was adopted 
for the study. Following the findings of the analysed data, our study concludes that the guidance 
that student teachers receive about classroom interaction is not sufficient for them to be exposed to 
teaching practice exercises. Furthermore, most student teachers heavily rely on question and 
answer methods to engage with classroom interaction; however, they face questioning challenges. 
As a sequel to the findings of the study, the following recommendations are made: 

- student teachers should receive more exposure to classroom interaction before they 
undertake teaching practice. This can be done by ensuring practical sections in class and during 
their observation period as level two students. Such would help prepare them and enhance their 
interaction skills with their learners, making them more effective during the teaching practice 
exercises.  

- Also, student teachers should be supported and guided grossly on conducting questions and 
answer method. This can be done by constantly giving them tasks that demand the generation and 
use of question and answer type of communication. In this regard, student teachers would develop 
the skill of interacting with their learners through teaching practice exercises.  

 
6. Acknowledgement 
The researcher would like to thank participants and the University of Zululand, South Africa, 

for their support during the study. Furthermore, the researchers are grateful for the support they 
received from their institutions during the study. 

 
7. Declaration of Competing Interest 
The authors declare that there is no interest in conflict, and all reference materials were dully 

acknowledged. 
 
 



Journal of Advocacy, Research and Education. 2021. 8(3) 

 

93 

 

8. Funding 
None. 
 
References 
Brown, 2007 – Brown, H.D. (2007). Principles of language learning and teaching (4th ed.). 

New York: Pearson Longman. 
Creswell, 2009 – Creswell., J.W. (2009). Research design: Qualitative, quantitative, and 

mixed methods approaches (3rd ed.). Thousand Oaks, CA: Sage. 
Fauvelle, 2020 – Fauvelle, L. (2020). Qualitative research: 3 types of interview. [Electronic 

resource]. URL: https://www.intotheminds.com/blog/en/qualitative-research-3-types-of-interview/ 
(date of access: 26.10.2021). 

Ghazi, 2011 – Ghazi, K.N. (2011). Influence of teacher-student interaction on EFL reading 
comprehension. European Journal of Social Sciences. 23(4): 672-687. 

Ginting, 2017 – Ginting, S.A. (2017). The importance of opening moves in classroom 
interaction. Advances in Language and Literary Studies. 8(6): 7-11. 

Hadi, José Closs, 2016 – Hadi, M.A., José Closs, S. (2016). Ensuring rigour and 
trustworthiness of qualitative research in clinical pharmacy. International Journal of Clinical 
Pharmacy. 38(3): 641-646. 

Hamre et al., 2014 – Hamre, B., Hatfield, B., Pianta, R., Jamil, F. (2014). Evidence for 
general and domain‐specific elements of teacher-child interactions: Associations with preschool 
children’s development. Child Development. 85(3): 1257-1274. 

Huriyah, Agustiani, 2018 – Huriyah, S., Agustiani, M. (2018). An analysis of English teacher and 
learner talk in the classroom interaction. Linguistic, English Education and Art Journal. 2(1): 60-71. 

Kasanda, 1995 – Kasanda, C.D. (1995). Teaching practice at the University of Namibia: 
Views from student teachers. Zimbabwe Journal of Educational Research. 7: 57-68. 

Leedy, Ormrod, 2005 – Leedy, P.D., Ormrod, J.E. (2005). Practical research: Planning and 
design (8th ed.). Upper Saddle River, NJ: Prentice Hall. 

Li, Arshad, 2015 – Li, W.S.S., Arshad, M.Y. (2015). Inquiry practices in Malaysian secondary 
classroom and model of Inquiry teaching based on verbal interaction. Malaysian Journal of 
Learning and Instruction. 12: 151-175.  

Marais, Meier, 2004 – Marais, P., Meier, C. (2004). Hear our voices: student teacher’s 
experience during practical teaching. Africa Education Review. 1(2): 220-233. 

Mkhasibe, Mncube, 2020 – Mkhasibe, R.G., Mncube, D.W. (2020). Evaluation of pre-service 
teachers’ classroom management skills during teaching practice in rural communities. South 
African Journal of Higher Education. 36(6): 1753-5913. 

Nurpahmi, 2017 – Nurpahmi, S. (2017). Teacher talk in classroom interaction. English, 
Teaching, Learning, and Research Journal. 3(1): 34-43. 

Pianta et al., 2012 – Pianta, R.C., Hamre, B.K., Allen, J.P. (2012). Teacher-student 
relationships and engagement: Conceptualizing, measuring, and improving the capacity of 
classroom interactions. In Handbook of research on student engagement. Springer, Boston, MA. 
Pp. 365-386. 

Pianta, Hamre, 2009 – Pianta, R.C., Hamre, B.K. (2009). Classroom processes and positive 
youth development: Conceptualizing, measuring, and improving the capacity of interactions 
between teachers and students. New Directions for Youth Development. 121: 33-46. 

Rido et al., 2014 – Rido, A., Ibrahim, N., Nambiar, R.M.K. (2014). Investigating EFL master 
teacher’s classroom interaction strategies: A case study in Indonesian Secondary Vocational 
School. Proceedia Social and Behavioral Sciences. 118: 420-424. 

Rido et al., 2015 – Rido, A., Ibrahim, N., Nambiar, R.M.K. (2015). Interaction strategies of 
master teachers in Indonesian vocational classroom: A case study. 3L: The Southeast Asian 
Journal of English Language Studies. 21(3): 85-98. 

Rido et al., 2017 - Rido, A., Afrianto, F.M., Sari, R.A., Mayang, S., Duantoro, H. (2017). 
Discourse structure of lecture in L2 in the Indonesian tertiary context. Proceedings of the Fifth 
International Conference on English Language and Teaching, pp. 11-20. 

Rolfe, 2006 – Rolfe, G. (2006). Validity, trustworthiness and rigour: quality and the idea of 
qualitative research. Journal of Advanced Nursing. 53(3): 304-310. 



Journal of Advocacy, Research and Education. 2021. 8(3) 

 

94 

 

Solheim et al., 2018 – Solheim, K., Ertesvåg, S.K., Dalhaug Berg, G. (2018). How teachers 
can improve their classroom interaction with students: New findings from teachers themselves. 
Journal of Educational Change. 19(4): 511-538. 

Sullivan et al., 2015 – Sullivan, B., Hegde, A.V., Ballard, S.M., Ticknor, A.S. (2015). 
Interactions and relationships between kindergarten teachers and English language learners. Early 
Child Development and Care. 185(3): 341-359. 

Uleanya, 2021 – Uleanya, C. (2021). Exploring undergraduates’ perception on assessments 
and feedbacks at selected Nigerian and South African rural universities. Universal Journal of 
Educational Research. 9(4): 836-843. 

van de Pol et al., 2010 – van de Pol, J., Volman, M., Beishuizen, J. (2010). Scaffolding in teacher-
student interaction: A decade of research. Educational Psychology Review. 22(3): 271-296. 

Vandenbroucke et al., 2018 – Vandenbroucke, L., Spilt, J., Verschueren, K., Piccinin, C., 
Baeyens, D. (2018). The classroom as a developmental context for cognitive development: A meta-
analysis on the importance of teacher–student interactions for children’s executive functions. 
Review of Educational Research. 88(1): 125-164. 

Wang, Geale, 2015 – Wang, C.C., Geale, S.K. (2015). The power of story: Narrative inquiry as 
a methodology in nursing research. International Journal of Nursing Sciences. 2(2): 195-198. 

Yanita et al., 2016 – Yanita, F., Yusuf, Y.Q., Gani, S.A. (2016). “Oke, any questions?” 
The Questioning Interaction in an EFL Classroom. Proceedings of the 6th Annual International 
Conference Syiah Kuala University (AIC Unsyiah) in conjunction with The 12th International 
Conference on Mathematics, Statistics and Its Application (ICMSA), October 4-6, 2016, Banda 
Aceh, Indonesia. Pp. 328-333. 


