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Abstract

Professional conduct among school teachers in Tanzania has a very vital impact on teaching
and learning. The purpose of the study was to find how professional code of ethics among teacher
educators in teacher training colleges (TTCs) as among teacher training institutions (TTIs) is being
practiced with effect to their student-teachers who are prepared to teach in schools as their
outputs. The study used a mixed research approaches using the qualitative approach as the
dominant approach with explanatory design. About 155 informants were used and data were
collected through questionnaires, interviews and focus group discussion. Findings revealed that
professional misconduct among school teachers, to a large extent, involve fresh university
graduates who have never professionally trained in TTCs than the TTCs graduates. Moreover,
findings confirmed that TTCs teacher educators to a large extent maintain the Professional Code of
Ethics and Conduct (PCEC) and positively affect their student-teachers. It is then recommended
that, in order to help in maintaining PCEC in schools, all responsible employment authorities for
professional teachers should introduce the conditions that all fresh university graduate teachers
with no professional teaching experiences in lower levels must first undergo ethical professional
internship before employment. Moreover, the government should strategically improve TTCs to
make them professional training centres for professional teachers who wish to teach at lower levels
of education.

Keywords: Conduct, Code of Ethics and Conduct, Misconduct, Tanzania, Teacher
education.

Highlights

e Professional Code of Ethics and Conduct is important for teacher training in Tanzania.
e Teacher educators have a positive impact on future teachers’ professional development.
o TTCs teacher educators considerably maintain Professional Code of Ethics and Conduct

Introduction

The teaching profession, like other professions, is said to consider the application of a code of
ethics as key to the maintaining of acceptable standards of the teaching profession (Hinds, 2005).
This is because a code of ethics guides and protects teacher educators, protect service users and
safeguard the reputation of the profession (Banks, 2003). The distinctiveness of the code of ethics in
the teaching profession is that it allows one to exercise the highest and acceptable moral standards of
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the society (Beck et al., 1997). This being the case, the teacher needs to act and behave as a role model
before the students and other people in society (Strike, Ternasky, 1993; Wynne, 1995).

United Republic of Tanzania [URT] (2007) explains some aspects of behaviour which
teachers in schools and in TTCs in the context of Tanzania should observe. These aspects include;
use of proper language that is emphasized be it a medium of communication between him/her and
the students. A teacher is not expected to use abusive language, harsh words or unnecessarily
complicate the language. A teacher is also expected to dress up in a way that other people will
acknowledge good behaviour with simple and neat clothing that covers most parts of the body thus
avoiding unnecessarily tight clothes. In addition, a teacher is required to demonstrate cleanliness
in all aspects of his/her life to inspire learners and other people around him/her. Moreover,
a teacher needs to demonstrate a warm personal relationship between him/her and the learners
and colleagues in line with acceptable manners following rules and regulations set of the
profession. This means that a teacher needs to demonstrate a relationship that will not allow a
chance for indulgence or unnecessary friendship, especially when relating to learners. Teachers
have been forbidden against these offences: absenteeism, negligence, alcoholism, bad behaviours
(rape, sodomy, adultery and keeping student as a wife/husband), examination scandals, criminal
offences (treason, poaching, corruption, forgery, theft and to be detained) and insubordination
(URT, 2007).

For decades, TTCs in Tanzania have been seen as important institutions for developing a
profession that is a mother to all other professions as teacher educators are considered as a point of
reference when one is talking about ethics and moral values, even in other professions (Anangisye,
2006). Hence, PCEC for teacher educators remains as a law they are supposed to adhere to and
transform them into their student-teachers so that they may also live accordingly in their
professional practices. Nevertheless, contrary to the findings of some authors (Hinds, 2005; URT,
2007; Wynne, 1995), various studies have been done in Tanzania reporting on the breach of PCEC
among teachers in primary and secondary schools who are the product of teacher educators in
TTIs. For instance, Oziambo (2013) shows that absenteeism was prevalent among teachers in both
urban and rural schools. Also, Mabagala (2016) reports on the financial mismanagement as
common professional misconduct prevalence among public secondary school teachers. Similarly,
Mfaume and Bilinga (2016) in their study found that unethical dressing among teachers was
noticeable both in rural and urban schools while Kuleana (1999) reports that male teachers were
accused of having sexual relationships with their female students. Basing on the results as
suggested from these studies, there is a need to explore how professional code of ethics among
teacher educators in TTCs and TTIs are inculcated in their student-teachers.

Method

This study adopted pragmatism philosophical worldview assumption. Being a philosophical
worldview supporting mixed-methods studies, it concentrates on the use of pluralistic approaches
to derive knowledge about the problem (Morgan, 2007; Tashakkori, Teddlie, 2010). According to
Lopez-Fernandez and Molina-Azorin (2011), the use of mixed methods (quantitative or qualitative)
may play an important role in research since the results obtained via the different methods can
enrich and improve the understanding of the matters under study.

The qualitative approach was however mainly dominated the study. Qualitative was chosen as
the leading research approach for this study mainly because of its concern of subjective assessment of
attitudes, opinions, and behaviour (Avison, Myers, 2002; Kothari, 2004). This study considered
explanatory research design as an appropriate design. The researcher interprets how the qualitative
results help to explain the initial quantitative results (Creswell, Plano Clark, 2011). Almalki (2016)
further explains that, in this design quantitative data being used as the basis on which to build and
explain qualitative data. Moreover, Creswell (2014) insisted that it is considered explanatory because
the initial quantitative data results are explained further with the qualitative data.

Teacher educators and student-teachers from TTCs in the Mbeya region were involved in the
study to represent the whole population in other regions. These TTCs were; St. Aggrey TTC, Mbeya
Moravian TTC, Teofilo Kisanji TTC, Tukuyu TTC, and Mpuguso TTC. The informants from these
TTCs were student-teachers, normal teacher educators, college dean of students and the principals
of TTCs. This population was purposely considered in this study because it represents TTCs in
Tanzania. The study involved 24 student-teachers in each TTC coded as ST, five teacher educators
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coded as TE, dean of students coded as DS and the Principal from each college coded as CP making
a total of 155 of respondents. The study used both probability and non-probability sampling
procedures/techniques in obtaining samples that were used in the study. This was due to the
nature of the respondents that were recommended to be used in this study that some of them had
an equal chance of representation while others had not that opportunity.

Results and Discussion

Theme 1: The Presence of In-service Professional Trainings in Teacher Training
Colleges (TTCs)

This part intends to look at the presence of in-service professional training and the level of
attendance among teacher educators in TTCs. During the questionnaire administration, the
responses regarding the presence of in-service professional training were as follows:

Table 1. In-service professional training for teacher educators in TTCs

Responses Frequency Percentage (%)
Yes 26 86.7

No 4 13-3

Total 30 100.0

Table 1 shows that the majority of teacher educators agreed on the presence of in-service
professional training in TTCs. Alongside this, the researcher was interested to know if these
professional trainings were practically present by looking at the level of attendance among teacher
educators. The level of attendance of these in-service professional training is presented in Table 2
below.

Table 2. Attendance of in-service professional training among teacher educators in TTCs

Responses Frequency Percentage (%)
Yes 19 63.3

No 11 36.7

Total 30 100.0

The presentation in Table 2 shows that the level of attendance of in-service professional
training among teacher educators in TTCs was high. The results in table 1 on the presence of in-
service professional training and the high level of attendance of these training as shown in Table 2
evidently show the implementation of TTCs’ curricular. According to the Tanzania Institute of
Education [TIE] (2007; 2013), there should be in-service professional training and attendance of
these training for teacher educators in TTCs. The two curricula, certificate, and diploma, in teacher
education programmes, insist on the presence and attendance of short courses, long courses,
seminars, workshops, conferences, symposia, as well as conducting educational research for
teacher educators. Both curricula insist on the presence and attending of these professional
training for the sake of attaining the optimum and effective pedagogical and professional
development and improvement of teacher educators. With reference to Jahangir et al. (2012),
in-service professional training programs for the teachers of the postgraduate level tend to
increases the qualities possessed by a good teacher which positively affects the transfer of
knowledge and behaviour to their students.

Basing on the results as demonstrated on the high presence and attendance to various in-
service professional training for teacher educators, I deduce that TTCs successfully up-to-date their
teacher educators and hence deserve to produce their good fellow professionals. It is evident that
these in-service professional training kept on professionally updating teacher educators in TTCs for
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a long period and hence managed to produce good products. This is because there is no way out
one can separate the quality professional practices and the regular in-service professional training
in any profession (Walters, 2013).

Theme 2: The Extent of the Practice of Professional Code of Ethics and Conduct
(PCEC) among Teacher Educators in TTCs

This subsection shows the examination of the level of the practice of PCEC among teacher
educators in TTCs. The analysis of the shown levels of practice was thereafter defended with
various reasons from informants which were presented and discussed thematically. Table 3 below
has shown the analysis of the levels of practice PCEC as follows.

Table 3. Practice of professional code of ethics and conduct

Levels of the practice of
PCEC Frequency Percentage (%)
High Level 21 70.0
Minimum Level 9 30.0
Low level 0 00.0
Total 30 100.0

The findings presented in Table 3 show the responses given by teacher educators. On their
side, they show that there is a high level of practicing PCEC for teacher educators in TTCs. In the
same thinking other informants who participated in the interview and focus group discussion
highly recommended the presence of a high level of PCEC practice in TTCs. The justification
behind the informants’ high recommendation on the presence of high level of PCEC practice in
TTCs was reasoned out and thematically discussed as follows:

Subtheme: Appearing in professional attire

The professional attire helps in recognizing the behaviour of such a profession. For example,
for a long period of time the professional attire of teachers has been defining them as decent and
role models not only to the student but to the society at large. Most informants voiced that teacher
educators in TTCs highly practice their PCEC. One of the bases of their voice was that of
maintaining professional attire and appearance. During the focus group discussion, one of
informant conversed that:

“Our teachers follow the professional code of ethics and conduct, especially on the issue of
appearance and dressing in general they endeavour. For instance, our college is nearby a
university, as we usually see university teachers’ appearance and dressing, with no doubt our
teachers maintain their professional code of ethics and conduct especially on dressing and
appearance in general than them. We sometimes see female university teachers enter the
classroom to teach dressed on even jeans trousers contrary to teacher professional code of ethics
and conduct; don’t you see that they transfer misconduct to their student-teachers?” (ST).

The above informant’s view gives the point of professionally appearing and dressing in a
comparative way between TTCs teacher educators and university teachers. The informant’s view
reveals the presence of the contrast between university teachers and TTCs teacher educators in
professionally appearing and dressing. Basing on the informant’s attention, it shows the high
ability to make an appraisal based on moral obligations relating issues in the teacher education
profession.

Teacher education scholars had different views about professional appearance and dressing.
For instance, Sampson (2016) comments that the appearance and attire of professional teachers
should be in accordance with the standards that are appropriate to the duties with which they are
associated. On his side, Dixon (2007) insists on the issue of professional attire and appearance for
teachers regardless of the level of education as they influence their students. He contends that
dress and appearance are forms of non-verbal communication that consist of an individual’s
outward assemblage of apparel on the body as well as all alterations and additions to the body.
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Dress and appearance can provide information about the wearer’s values, attitudes, interests,
lifestyle, and social and personal relationships.

In the same outlook, Kenner et al. (2001) in their survey, they found that high school
principals perceived teachers who were dressed professionally as awesomely professional,
responsible, and confident. Consequently, they encouraged an endeavour for both teachers and
students to learn about professional dressing. Hence, even if the teacher has put on the dress with
no communication purpose, its interpretation as a function of individual choice gives it
communicative relevance which determines the level of respect in the eyes of the viewers (Hickson,
Stacks, 1993). Thus, Dixon’s (2007) recommendation together with informants’ reasons emphasise
the need to put on professionally approved attires as educators and trainees in TTCs.

Subtheme: Good feedback from different educational stakeholders

Informants had different views as their justification for the practice of PCEC among teacher
educators in TTCs which related to good feedback from different educational stakeholders.
The base of this good feedback is on the appearance and performance of their student-teachers
during the teaching practice (TP) and even on their former students who are already in service. The
fact behind the said base of this good feedback is built on the known proverb that “a son of the
serpent is a serpent” which means an individual’s character inheriting. This is because the
relationship between teacher educators and student-teachers in terms of appearance and
performance with reference to this proverb is that of mirror image. One of the informants during
the focus group discussion narrated saying;:

“When we are recognized that we are good ethically, our teacher educators get
acknowledgment that they have good ethics. For instance, during our BTP in school X, we were
much appreciated especially on our good dressing and job performance because we used to be
available at school all the working hours. Even after being assessed by our teacher educators, we
continued going to school until the day of our departure. Our fellow student-teachers from
universities used to leave the school before the end of working hours, even after they had been
assessed by their teachers they did not continue coming to school. So, our conduct was gratified
by the head of school and other associates, hence beyond doubt, they were of the opinion that
even our teacher educators are ethically good” (ST).

In the same vein, another informant during the interview narrated saying these words:

“First of all, let me start by saying that we teacher educators from TTCs maintain our
PCEC. If you want to know that we follow our PCEC, make follow up and see the extent of ethical
appreciation in schools for our student-teachers. For instance, in two consecutive different
educational stakeholders meetings, I attended on behalf of the principal as organized by the
Regional Commissioner of Mbeya, school teachers who are products of us in TTCs, were much
appreciated by heads of schools and their association leaders that, in their duty stations they
demonstrate good PCEC than universities’ fresh graduates. Those stakeholders openly expressed
that to a large extent moral decay in schools is influenced by fresh graduates from universities
who never passed and being ethically moulded in TTCs. This gives a good picture that we teacher
educators from TTCs are good role models hence it is enough evidence that we maintain our
PCEC at a high level” (DS).

With reference to the above narratives, it has been noted from the first narrative that TTCs
student-teachers maintained good dressing and demonstrated a spirit of hard work with respect to
working hours. The second narrative reveals the high ethical credibility of TTCs graduates and
student-teachers in the eyes of educational stakeholders. Basing on the interpretation of the said
proverb above, the issues arose in the two narratives above as the point of mirror image; confirm
that the professional behaviours of student-teachers interpret the professional behaviours of their
teacher educators. The underpinning points of view from the above narratives show that teacher
educators’ professional practices affect their student-teachers.

In the light to the narratives as provided by the informants above, a researcher through his
teaching experiences in lower levels particularly in secondary schools, evidently, confirm to what
have reported by the informants through providing the following incidence:

“As a guidance and counselling master in one secondary school, I witnessed the following
case which through my position I was directly involved to solve it. There were student-teachers
from both University and TTC who were there for TP. Two friend male student-teachers amongst
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those from university based on their specializations one was assigned to teach chemistry and the
other to teach biology subject both in form three. That one who was teaching biology subject he
introduced to the students the topic of reproduction and he invited his friend as a guest speaker to
talk and demonstrate what he called ‘sexual organs and their functions’. In their demonstration
through their laptop, they showed real naked males and females through video as a way of
showing sexual organs; and they lastly showed real sexual intercourse video as a way of showing
the function of such organs. This demonstration annoyed most students in the class and then they
decided to report such incidence to the school headmaster. After hearing them, he directed such a
case to me asking me to counsel those student-teachers regarding the PCEC. In their claims,
school students said that they don’t want again student-teachers from universities with a reason
that, apart from such incidence, some of the university student-teachers even seduce them unlike
to student-teachers from TTCs. They said that such behaviour is not immoral socially and
religiously regarding that such school was a religious-based institution. Hence, they asked the
headmaster to only accept the student-teachers from TTCs with the argument that, they maintain
teaching professional ethics. When I met with these male university student-teachers, they agreed
with what has been reported by the students with a reason that they wanted their students to
clearly understand the lesson”.

Indeed, such true incidence I witnessed, confirms what has been noted in the above
informants’ narratives. This being the case, I am of the opinion that in one way another the
behaviour demonstrated by student-teachers from universities draws the negative perceptions
towards their professional behavioural practices as expected moral role modelling school teachers
in the eyes of educational stakeholders. This is because the role of a teacher is not to direct their
students against any immoral influencing practices. According to Mergler (2008) as graduates
from both TTCs and University Colleges of Educations are expected to demonstrate the ways in
which they meet the standards before they are registered to teach as full professional teachers, it is
essential that teacher education programmes require pre-service teachers to be aware of,
understand and demonstrate their ability to uphold the standards.

In the same line Maxwell and Schwimmer (2016) surmise that, in teacher preparation, the
professional ethics perspective entails that the focus of ethics education is to initiate future
professionals into a community of practice defined by a shared conception of what it means to act
ethically and responsibly in the provision of educational services. That is to say, professionals have
a basic obligation to judge and act in reference to collective standards, rather than their own
individual and subjective ideas about what is right, necessary and effective in a work situation.
Thus, the teaching profession’s fundamental ethical principles in initial teacher education as a
means of promoting teacher professionalism are vehemently significant.

Subtheme: Good teaching experience in lower levels of education

Good teaching experience in lower levels of education was another reason spoken by most
informants that it contributed to the high level of practicing PCEC for teacher educators in TTCs.
The results as presented in table 4.8 in section 4.2 above justify that the majority of teacher
educators in TTCs have good teaching experience in lower levels of education. This shows that
TTCs implement their curricular whereby for one to qualify as a teacher educator in TTCs, he/she
should have good teaching experience in lower levels (primary/secondary school) (TIE, 2007;
2013). The Good teaching experience in either primary or secondary school for teacher educators in
TTCs helps them to teach their student-teachers with a clear picture of the culture and
environment in which they are going to work. During the interview session, one of the informants
said:

“Through my long teaching experience in different levels of education, a good professional
teacher is the one who started teaching from lower levels”. (DS).

From the above informant’s point of view, it shows that good teaching experience in lower
levels of education is a foundation of teacher education professional practices in higher levels of
education. Considering the moral development premise, the higher stage of moral cognition is built
on the lower stage of moral cognition. This means, having teaching professional experience in a
lower level of education becomes a good foundation of moral reasoning ability at a higher level of
education for teacher educators. Through learning from the above informant’s experience in the
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teacher education profession, I concur that good teaching experience in lower levels of education
contributes to maintaining PCEC for those who produce teachers. This is because, in normal
circumstances, the experience of the bottom builds the experience of the top. This means a teacher
educator with teaching experience he/she is possibly familiar with much information relating to
teacher education PCEC in different levels of education since teacher education PCEC alike.
According to Ladd (2013), researchers have long documented that teachers improve dramatically
during their first few years on the job. More experienced teachers are on average of being more
effective in practicing their professionalism than teachers with fewer years of classroom
experience.

In the same thinking, Akiri (2013) contents that studies on the effect of teacher experience on
student learning have found a positive relationship between teachers’ effectiveness and their years
of experience. The evidence currently available suggests that inexperience teachers are less
effective than more senior teachers in various professional aspects. Moreover, the research findings
of Hussain et al. (2013) suggest that “a teacher with a greater year of experience due to his/her
maximum time spent with the students can better understand the needs” (p.2). Thus, professional
teachers do better with a reflection of their PCEC as they gain more and more experience.

Subtheme: Teaching own practices

Teaching own practices means an individual teaches what he/she practices. This habit is
fundamental in the teacher education profession. As part of their PCEC, teacher educators are
required to transfer their professional beliefs to their student-teachers who professionally copy
from them as their role models. Informants told me that in TTCs there was such habit among
teacher educators. One of them during the interview expressed:

“In TTCs there are good ethics for teacher educators. This is because what we do is what we
teach. Let me give you an example, we insist that every one of our students should have a scheme
of work and lesson plans. This is one of the conditions for teachers that they are not required to
enter in class without these two things. We teach based on them and get inspected” (DS).

Referring to the above outlook from the informant, I notice that professionally, teaching is all
about transmitting knowledge by actions. The informants’ descriptions above were supported by
Smith (2001) who insists that good teacher educators are reflective in their own work, working at a
meta-cognitive level in their own teaching by explaining their actions in words in relation to why
and how they teach as they do to their student-teachers. Informants' views about TTCs graduates
and student-teachers professional practices evidently justified the presence of a high level of
practicing PCEC among teacher educators in TTCs while comparing with their fellows in
Universities. The comparative reasons and evidence provided by informants reflected the voices of
educational stakeholders on the ethical credibility of TTCs and universities’ teacher products.

Theme 3: Influence of Teacher Educators’ Ethical Behaviours on Student-
teachers in TTCs

From this theme, various circumstances have been outlined by the informants to show that
teacher educators’ have a positive effect on their student-teachers professional development. This
positive effect was expressed in the following subthemes.

Subtheme: Teaching preparation

Good preparation of teaching for professional teachers at any level of education is inspiring.
Good preparation is more commendable for those who prepare professional teachers because it
helps them to keep in mind that if their teacher educators do so to them, it is professionally
obligatory. It is for this reason that, for teacher educators to hold this habit can positively be
transferred to their student-teachers abreast. One informant during the interview session had this
to comment:

“When we teach our student-teachers about preparing their scheme of work and lesson
plans as important tools for a professional teacher, we use our scheme work and lesson plans as
teaching tools. So, each one of us teaches based on his or her scheme of work and lesson plan.
Consequently, I believe we highly affect them positively because whatever we do in the teaching
and learning process is what we teach them to do” (DS).

The main point of insistence in the quotation above is about good preparation of the lesson
planned to be taught. Good preparation of the planned lesson determines good end results of the
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lesson taught to students and vice versa. This means that good preparation is for good
results/effects and that contrary to that, the results/effects become awful. With reference to the
above informants’ view, pedagogical or methodological knowledge-knowing how to teach is of
primary importance to be qualified as a professional teacher at any level. In this view, in-depth
knowledge of a subject is less important than in-depth teaching skills. At its extreme, this view
holds that a good teacher can teach anything in his area of specialization (Ingersoll et al., 2014).
This being the case, I concur that a teacher educator who appears before his/her student-teacher in
good preparation affects his/her student-teacher in the same way and is admirable in the teacher
education profession. This is because teaching preparation of a lesson to teacher educators and
other professional teachers at any level implies professional enthusiasm, competence, and
compliance.

Subtheme: Good occasional attendance

Attending at the right place, at the right time, for the right task in the teacher education
profession is imperative; and hence, it is estimable for student-teachers to adopt this habit. One
informant during the focus group discussion expressed:

“We are affected in good ways by our teachers especially on the issue of attendance, being
in time. For instance, while we are in college we endeavour to work up early morning and
prepare ourselves to arrive early at the assembly area and in classrooms. In addition to that,
even during BTP, we endeavour to be present at vocation early and leave based on the working
schedule hours. I believe that doing all these actions is part of the good effects we receive from our
teacher educators” (ST).

Since good occasional attendance corresponds to good time management, teacher educators
have to inspire this sense among their student-teachers. Holding the spirit of good time
management for student-teachers will allow them to see their teacher educators as their moral role
models (Ntawigaya, 2016).

Subtheme: Good appearance and professional attire

Good dressing and appearing in an acceptable manner professionally for teacher educators
are one of the areas that have great effects on student-teachers. Informants especially student-
teachers voiced out that they were affected greatly by the dressing of their educators. One of them
during the focus group discussion provided a narration saying;:

“Truly, the way our teacher educators maintain teacher education PCEC highly helps us to
continue appearing as expected professional teachers. During BTP, we continue to maintain our
good professional behaviour of putting on professional dresses even when we put on no uniforms
as we are being taught and learn from our teachers. Indeed, we are positively affected by our
teacher educators’ ethical behaviours than our fellow student-teachers from universities” (ST).

In concurring with this theme, Rosenfeld and Plax (2006) reported that “clothing, an
important aspect of nonverbal behavior, serves a wide variety of communicative functions” (p. 24).
The ‘dressing-argument’ was also discussed by Saiki (2006) in her research. According to her
findings, it shows that teacher educators who dress in a professional manner are admirable and
believable to their student-teachers in the way that copying and pasting of their dressing manner
are imaginable. Indeed, the above narration convinces that there is a great effect of teacher
educators’ dressing to their student-teachers in TTCs.

Subtheme: Life skills

Teacher educators in TTCs endeavour to provide life skills education to student-teachers. In
the study area, it was found that most TTCs have practical exercises of different activities that
promote life skills for student-teachers. During the focus group discussion, one of the informants
expressed thus in regard to the issue of life skills:

“I was born in a city and had all my studies there. I even did not know how to hold a hoe
and am not alone; we are many here at the college. But when I came here to college, our teacher
educators have been teaching us different types of life skills. Today, I know how to prepare a
garden for different types of fruits and vegetables. Alongside this, we are also taught about
environmental cleanliness. Indeed, we are very much thankful to our teacher educators who
teach us life skills apart from classroom subjects” (ST).

Evidently, TTCs with enough land provided different activities like livestock rearing, roots,
and shoots, field classes (kitchen gardening) for different types of agricultural products like fruits,
vegetables, etc. Also, there were also life skills relating to household cleaning, stoic activities
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(physical education), etc. In all these life skills relating activities, teacher educators found to be
front liners.
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